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ƌ͘ sĞƌĂWĂƌŚĂŵEight years ago, I began my professional career teaching online history classes.  Ecstatic as I was about gaining an income, I still held many reservations about the quality of an online classroom.  As my experience broadened through numerous schools, eLearning platforms and history classes taught, my attitude toward online learning changed dramatically.  I am now an enthusiastic, though cautious supporter of not just online classes, but the advance-ment and use of new technologies in our classrooms.  eLearning is a growing trend though there are still many detractions as well as individuals who either fear or fail 
ϐǤǡ-tive and negative outcomes of online coursework thorough my own personal experience. A poll of professors and instructors on their relationship to the use of technology in the classroom in a recent issue of Perspectives on History revealed the history pro-
ǯǤ1 The responses were overwhelmingly under-
Ǥϐabout the use of technological teaching aids like Power Point, video, and very specif-ically about the use of online classrooms also known as eLearning.  Other statistics reveal the rising number of students demanding online classes each year and that more and more schools are creating offerings to meet that challenge.2  The growth in 
ϐto pay is another factor in the ongoing debate over the place of online classes in not just the study of history, but in higher education. Add to his debate the widening gap between the generation of students who grew up in the age of computers and the Internet and their professors who must constantly learn and adapt to the new technologies, myself included.  Cultural anthropologist Michael Wesch views this gap as a serious problem for higher education as it draws 
ϐǤ1 Robert B. Townsend, “Assimilation of New Media into History Teaching:  Some Snapshots from the Edge” Perspectives on History:  A Newsmagazine of the American Historical Association, 48:9, Decem-ber 2010.2 A 2008 survey stated that student demand for online classes could not match the institutional ca-pacity to offer online classes.  Brent Cejda, Online Education:  New Directions for Community Colleges, (Washington D.C.:  Instructional Technology Council, 2009) p. 14.  Statistics taken from F. Lokken, 2008 Distance Education Survey:  Tracking the Impact of eLearning at Community Colleges.
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The tools Generation X and older were given in the classroom are very different from the ones their students expect to be given.  “Classrooms built to re-enforce the top down authoritative knowledge of the teacher are now enveloped by a cloud of ubiquitous digital information where knowledge is made, not found….”3 Some even 
ϐhigher education.  According to Dr. Tracy Wilen-Daugen, Vice President of Research and Strategic Innovations at the University of Phoenix, “Our students engage, collaborate, and communicate in a decentralized world where information is plentiful; yet, their classrooms mostly are centralized, passive, analog environments that control information and make little use of digital tools.”4 Perhaps her perspective springs from her employment at a 
ϐǤǡϐ
ǡǲϐǳǤshow a move away from large organizational control of the classroom toward the individual user, be that the faculty member or the learner.  This is due to the ease of use of some forms of technology, and the opportunity presented for low or no cost instructional innovation presented by that technology in a time of shrinking bud-gets.5 As professor and librarian Barbara Fisher so aptly pointed out in Thought and 
Action, ϐǲoutcome of the trend to treat students as consumers, the faculty as individuals con-tracted to teach courses but to leave the management of the university to a growing cadre of administrators and knowledge as intellectual property to be monetized.”6 One of the biggest reasons listed in the Perspectives poll for not incorporating tech-nology into the classroom is the changing nature of technology itself.  As soon as one tool is mastered, another comes along.  As soon as an instructor sets up their course with one version of Power Point, a new non-compatible version is out.  “The use of technology in the classroom appears hampered by a lack of perceived pedagogical 
ϐǡǤǳ7 “Lack of institutional support and facilities” was another of the objections in the Perspec-
tives poll.8 Technology can post an added burden to professors.  This is beyond the already growing list of responsibilities from teaching to publishing, advising, com-3 Michael Wesch in “From Knowledge to Knowledge-able:  Learning in New Media Environ-ments”  posted 1/7/2009 on www.academiccommons.org, accessed on 6/7/2011.4 Dr. Tracy Wilen-Daugen in .edu:  Technology and Learning Environments in Higher Educa-
tion, (NY:  Peter Lang, 2000) p. 132.5 Veronica Diaz in, Regina L. Mitchell-Garza ed.  Online Education:  New Directions for Com-
munity Colleges.  #150, Summer 2010.  “Fostering Transformative Thinking in Online Educa-tion” p. 59.6 Barbara Fisher, “ǣǯ” in Thought 
and Action  Fall/December 2010, Vol 26, p. 83.7  Robert Townsend, Perspectives, December 2010, p. 26. 8 Perspectives, p. 25.
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mittee and administration work, professional organization commitments and public service.  This is of course a very relevant objection, but one that prevents us as ed-ucators from moving beyond the problem.  It may be that there is little we can truly 
ϐ-proving technology, but by avoiding the issue entirely we deny ourselves the chance to experiment with new methodologies and options.  Technology is ever evolving, and reliance simply on technology seems to foster a dependence on tools alone to do our teaching for us.  But just as technology is evolving, so should our teaching meth-ods evolve.  Traditional methods of discussion and lecture remain important tools, but forgetting to develop is as bad as forgetting the lessons of history.  
ǯǡclassroom is another possible source of resistance to an online class. Instead of the font of knowledge a professor was originally considered to be, the online instructor 
ϐǤǡϐǡhighly organized history becomes an overwhelming mass of opinion and idea on the Internet.  Of course much of that info may be misinformation, but it nonethe-
Ǥǲϐǡ
ϐǡǡthere.”9ǯǤǡprofessor must rely on technical experts, editors, instructional designers, and oth-
Ǥǯassembly line.  But, if there are enough support networks in place, an instructor may 
ϐprocess.10 We all know multiple perspectives are essential to learning.  Multiple perspectives provide students a broader framework for understanding the past and its pres-ent practical applications.  A well known route to presenting various perspectives is through discussion.  After nine years of online and on-ground experience, I can 
ǯǡ-
Ǥϐǲǳdiscussion.  Issues such as distractions, shyness, language barriers and status that might cause stereotyping in the traditional classroom are removed or at least less-9 Wesch10 One of the pitfalls I encountered at UHH had less to do with the university or the platform and more to do with timing.  Summer school is simply a whole different ball game.  Several of the students in my class were Running Start/AP high school students.  I assumed these students would be easier to reach as they came from an automatically more tech savvy generation.  This new generation can deal with a trial and error approach to tool use, experimenting and troubleshooting web-based technol-ogies.  Instead, they seemed less motivated and needed more guidance.  I attribute this to the fact 
ǯ
ϐǤ
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ened in the online classroom.11 A new engagement with information and learning is 
ϐǤ
ǲϐǡǡǡǡǡǤǳ12 Learning occurs as a result of interaction.  A learner encounters material, works with it, and in the process transforms it into knowledge.13 Online students cannot be non-partici-
ǤǦǡǡǤǯfound that online discussion provides time for students to build quality dialogue, and not to just blurt out any answer to gain participation points.      Learning styles are not static.  Both instructors and students can learn to accom-modate and adapt, and online classes provide the perfect opportunity for students to adapt their learning styles.  The various modes of learning and interaction, from quizzes to navigating the web, to discussion, provide students with multiple options 
Ǥϐ
ǯǡǡ-
ǡϐǡͷͲǤwish to cover, and in a hybrid course, devote as much time in the classroom to signif-icant discussion as you want, and reserve online time for test taking. Online classes encourage a change, some might say skill development, which has been progressing over the past few years.  Students these days seem to have a shrinking amount of experience with research including libraries and texts.  Their 
Ǥϐǡhighly specialized historical pursuit, for the digital generation it is constantly being challenged and revised.  The Internet provides access to boundless information, but 
ǲǳǯonline history course can play a key role.  Students operate in a media-rich, post-lit-erate environment, yet eLiteracy is layered on top of regular literacy.  Approaches to online education tend to derive from constructivist, interactive principles of learning in which knowledge is co-created by students, and the instructor acts as the facilita-tor of information.  Instructors are the content experts in course creation.  
11 Allen E. and Seaman J., Making the Grade:  Online Education in the U.S, 2006. Newburyport, MASS. Sloan consortium, 2006.12  Wesch13 Robin Neidorf,  Teach Beyond Your Reach:  An Instructors Guide to Developing and 
Running Successful Distance Learning Classes, Workshops, Training Sessions and More.  (Medford, NJ:  Information Technology Today, Inc.  2006), p. 187
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This forces students to become active participants in their own learning and to take responsibility for outcomes and success.14In the 20th century, higher education 
ϐǡrealm focused on employment opportunities and a corporate model for students.  However, each university and college is different, so this is not always the case.  Instead of bemoaning this fact, we as educators need to address how best to handle the changing times.  We must learn to make these changes in technology and access work for us and thus for our students.  The better prepared we are to take on new technologies, the better prepared our students will be.  After all, how many current job postings do not list familiarity with the Internet or technological skills as desir-
ϐǫpractices, which in this day and age means utilizing the Internet.America, and our classrooms, are on the road to greater, not lesser diversity.  “Glo-balization and population trends demand that educated individuals are cognizant of diversity and can function in a culturally competent manner, both in the workplace and in the larger community.”15 The Internet allows for greater communication between cultures and classes, as well as generations.   The growth in technology and 
ϐǤthere are students looking for opportunities in life.  We need to ensure those stu-dents receive the highest quality education for their money and are provided with realistic outcomes.  
14 Regina L. Garza Mitchell in, Online Education New Directions, p. 92.15 Diversity Across the Curriculum, in Online Education New Directions, p. 13.
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In the end, should we encourage or discourage the use of technology in the class-room?  Comparisons of online and face-to-face instruction have not shown a differ-ence in quality.16 I believe the answer to this question must be an individual one.  As professors, we are all unique; our teaching styles vary, and our strengths and weak-nesses are our own.  I would encourage every teacher to test out technologies and 
ϐǤǡǡeach passing generation.  The more computers in each home, the higher the interest in online education will become.  So long as distance education is viewed by most university faculty as inferior, it will remain so.  Until our attitudes change, the quali-ty of online classroom education will not.  Technology is not going to radically alter education, instead it will be assimilated into how we already teach.  This history of education is one of slow evolution.  eLearning is more popular than ever, but the vibrancy of the physical campus remains due to the fact that an important dimen-sion of universities is that they contain communal and societal training grounds for important life skills.17 What I hope to accomplish in any class is to challenge students to question their assumptions and to learn to build their own base of knowledge and experience.  I have found that building and teaching online history courses has done 
ǤǯǡǡǤNot something technology magically does alone.
16 Jay List and Jon Travis, Online Education:  New Directions, p. 17 taken from Allen E. and Seaman J., 
Making the Grade:  Online Education in the U.S., 2006.17 Dr. Tracey Wilen-Daugenti, p. 135.
